
8.26 Knot

The knot may illustrate a conflict that develops and might be resolved later. It can
also represent the fact that the active participation and willingness of all is needed
for the disentangling, for the transformation of the conflict. The exercise can also
illustrate that there are tight relations among each and every group member, and
directly or indirectly everyone is connected with everyone. 

Steps 
1. Let the group members form a tight circle.
2. Let everybody close their eyes and stretch out their arms. Direct them 

to go slowly further step-by-step until their hands touch another hand.
3. Let every hand find another hand (only one hand holds another one) and

keep this hand hold (assist when needed).
4. When every hand holds another one, let everybody open their eyes and 

see how all members are somehow connected with each other.
5. Let them try to disentangle the knot without letting go of the hand 

in possession. One may need to step over other arms, move under arms, 
turn around etc., observe if they can disentangle themselves without help
from outside.

Variation
➢ Group members try to disentangle themselves with help.
➢ Let the group form a tight circle except for two members.
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➢ Let everybody close their eyes and stretch out their arms. Direct them to
go slowly further step-by-step until every hand touches another hand.

➢ Let every hand find another hand (only one hand holds another one) and
keep this hand hold (the two ‘left over’ members help when needed).

➢ When every hand is holding another one, let everybody open their eyes
and see how all the members are somehow connected with each other.

➢ The two ‘left over’ members help the group by giving directions 
to disentangle the knot without letting go of the hand in possession.

Feedback could be: 
Relating to conflict means that if one of the group members experiences a conflict,
all the others are somehow part of it. Everyone can harden or soften, can exaggerate
or be a source towards a positive transformation. 

Sometimes it seems that finding a solution is impossible without support from
others (outsiders might have an overview).

8.27 My conflict approach pattern

This exercise makes participants aware of their personal attitudes and general pat-
terns in dealing with conflicts. It may also stimulate thinking about advantages and
disadvantages of the usual way of dealing with conflicts and thereby move from sub-
conscious patterns to conscious strategies. 

Material Flipchart and marker

Steps
➢ Develop a conflict story according to the background of the participants

(socio-cultural context, experience), i.e.: conflicts between villagers about
farming land, conflict concerning positions in groups. 

➢ Write the story and the 4 possible reactions on a flipchart.
➢ Ask participants to listen carefully to your story and to put themselves 

in the situation described in it. Example:
“You were invited to attend a one week leadership course. You and some 
others have been complaining about inadequate accommodation and 
a too tight schedule several times before. The organizers promised that this
time there will be a total change. As you arrive, there are not enough 
bed sheets and beds. You also do not like the food you get. The sessions 

152 8  C o n f l i c t



are boring to you and yesterday 3 resource people did not appear. 
The third morning one colleague of yours raised these issues.”

➢ After reading the story, ask participants “How do you react?” and 
let them choose one of the reactions below that is closest to their 
personal reaction.
A You remain silent and let this person speak on your behalf. 

You would rather not confront the organizers. 
B You jump in and tell the organizers that you too think the same way 

and that you will leave if things do not change immediately.
C You say that it might be true, but that the organizers did their best 

and we should not make it an issue. 
D You say that you agree with the arguments. But you also realize 

the difficulties which the organizers had. You propose to discuss 
the issues in a committee and to find suitable solutions to satisfy 
the needs of everybody. 

➢ Let participants then form groups according to their pattern of reaction
(from A–D).

➢ The four groups sit together and explore the following questions: 
◆ What are the advantages of my reaction? 
◆ What are the disadvantages of my reaction? 
◆ How do I assess the other patterns? 

➢ After about 10 minutes, the groups report their findings in plenary.
➢ Explain that everybody uses all the patterns (and this is valid) 

depending on the situation. Then do the session on approaches 
to conflicts, containing detailed information on the four patterns: 
◆ (A) avoidance, 
◆ (B) confrontation, 
◆ (C) accommodation, and 
◆ (D) cooperation.

Another example story for the exercise:
As a member of a certain CYF group you are presently attending a meeting to 
complete the preparations for a rally, which will take place in 3 days time. You 
are informed that although every member has contributed, there is no money 
at hand to make any arrangements. A group member named Levis suspects that 
the money was used by the president and a few executives to buy an okada for 
the president. Levis raises this issue and the group president confirms that it is 
true. Levis responds that it is impossible to use the group money without 
consulting all the members especially at a time when a big occasion is ahead.
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How would you react?
A You remain silent and let Levis talk on your behalf. You would rather not 

confront the president.
B You jump in and tell the president, you too think the same way as Levis and

that you will leave the group if the president does not refund the group money
immediately.

C You say that it was not correct to use the group money without consulting 
the members, but that you are sure the president will refund the money.

D You say that you understand the situation at hand but that it will be 
of no help that members leave the group. You propose for all members 
present to discuss immediately ways to find money to complete the 
preparations for the rally and to form a committee to find a solution 
on how to refund the money.
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9

Violence



The following exercises are useful for starting the discussion on the topic of “vio-
lence” — they aim at triggering the thinking process of participants and make them
aware of various levels on which violence is applied.

The methods 9.1.–9.3. can be used before introducing the topic of ‘violence’. It
makes participants recall their own thinking about violence and triggers the discus-
sion. At the end of the activities, participants might be aware that various forms of
violence exist and individuals have different classifications.

9.1 Stare in silence

Steps
➢ Ask one of the participants to volunteer and let this person leave 

the room.
➢ While the volunteer is out, instruct the group as follows: 

when the volunteer is asked to come in, everyone stares at them 
without saying anything.

➢ Call the volunteer in and all the others should stare at them in silence.
➢ Keep staring in silence for 2 minutes.
➢ Observe the behaviour, the reaction of the volunteer (and of the group).
➢ Then ask the volunteer: 

▷ How do you feel? 
▷ Was it nice to be stared at by everyone? 
▷ What do you think about the behaviour of the group? 

➢ Then ask the whole group:
▷ What do you think about the exercise?
▷ How can you describe your behaviour?
▷ Is what you did a form of violence?

➢ Discuss the questions and take notes, they can be useful examples 
for further sessions on violence.
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9.2 Welcome!

Steps
➢ You (the facilitator) leave the room.
➢ When re-entering, you greet everyone with handshake or/and some

friendly words, except one or two person(s).
➢ When you are through, ask the one(s) you did not greet: 

▷ How are you feeling? 
▷ What do you think about me? 
▷ What do you think made me greet everyone, except you?

➢ Then ask the whole group:
▷ What did you observe?
▷ What happened? 
▷ Do you classify the behaviour of the facilitator as violence?

➢ Discuss the questions and take notes, they can be useful examples 
for further sessions on violence.

9.3 Violence barometer

Steps
➢ Take two pieces of paper. Write 100% on one and 0% on the other. 

Paste them on opposite sides of the room as if an imaginary line runs
through the room. 

➢ Use 3–4 examples from the following list (the list below should 
stimulate your mind; try to find examples appropriate to your own 
context.).
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◆ Doctor, cutting one’s leg with a knife
◆ Poor person who steals bread—To take away somebody’s property
◆ Hungry child
◆ Poor people living in dilapidated house
◆ Teacher shouting at a child
◆ Adult beating a child with a stick
◆ Mother refusing to talk with the child
◆ Absent parents
◆ To misuse or harm somebody’s feelings 
◆ No water coming out of the tap over many weeks
◆ Leaving roads inaccessible although means to repair are available
◆ To take away somebody’s base for existence (e.g. workplace)
◆ Your neighbour hiding refugees
◆ Bride price
◆ Female genital mutilation
◆ Friends yelling at each other
◆ To divide relationships between people (friendship, marriage, groups)
◆ To insult or offend somebody with words or gestures
◆ Rape
◆ Using force to defend oneself
◆ Pressing 10 people + luggage in a taxi that is meant for 5 people
◆ To force somebody to practice indecent acts 
◆ Armed robbery
◆ To harm or kill somebody with a weapon such as a knife, 

machete or gun
◆ Non-compliance with traffic rules
◆ A group of boys watching a girl taking a bath 

(she doesn’t know they’re watching her)

➢ Explain that you will read some statements and every participant 
has to physically move according to the degree of their individual 
agreement along the scale between (this is not violence to me) 0%–100%
(this is violence to me).

➢ Instruct them not to discuss or comment on the statement, but move 
in silence.

➢ Read the first statement and let participants position themselves 
according to the degree of their individual agreement along 
the 0%–100% scale.

➢ Let some participants argue to justify their choice of position. 
Do not allow the speakers to explain the statement but the reasons 
why they chose their position.
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➢ Then read the next statement and let participants move to their 
positions again.

Variation
Steps

➢ Chose some statements and write the same statement on four to five
pieces of paper (the total number of pieces must be equal to the number 
of participants).

➢ Fold the individual pieces and shuffle them.
➢ Instruct the participants as follows: you have to draw one paper. 

Read it and think about the statement in silence. Then decide 
if the statement describes violence to you and move to the position 
according to your own thoughts (it is violence: one moves to 100%, 
it is not violence: one moves to 0%). Additionally tell them that there
should be no discussion, no comments allowed!!!

➢ Distribute the papers and let participants move as described above.
➢ If participants who have the same statement positioned themselves 

differently, let all of them give their reasons. If they stand on the same
position, let’s hear the different reasons that led to their choice 
of position.

9.4 Pass the line

This exercise can be used as a starting point to discuss the various definitions, 
perceptions and contents of violence. The following list should stimulate your
mind — try to find examples appropriate to your own context. Do not use more than
5 examples and allow some participants to express their experience.

Steps
➢ Formulate five statements on violence, like, for example: 

I have been …
◆ insulted by someone
◆ lied to
◆ humiliated by someone
◆ beaten
◆ threatened by someone
◆ teased because of my looks
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◆ forced to do things I didn’t want to do
◆ sexually assaulted or abused (raped)
◆ ignored over a certain period of time
◆ bullied
◆ robbed of something by force

I have
◆ threatened someone
◆ beaten someone else
◆ bullied someone

➢ Divide the room into two by marking it with a crayon or masking 
tape.

➢ Ask all the participants to stand on one half of the line. Instruct them 
to pass the line only if they can answer the statement/question you will
read with “Yes”.

➢ Read the first statement of your choice aloud. Those who can answer “yes”
should cross the line. 

➢ Whoever is willing can explain how they were affected. Let participants
express their feelings and thoughts while doing the exercise.

➢ After every statement and explanation the participants go back 
to the original half.

➢ After all the statements have been read, ask if all the statements show 
violence to them — if so, why? — if not, which ones do (or don’t) 
and why?

9.5 I see violence

This exercise focuses on building awareness about different forms of violence. It is
most appropriate after general information on violence has already been discussed.
One can use the issues emerging from this exercise as an entry point for the session
on the ‘triangle of violence’.

Material Photos/pictures visualizing different kinds of violence 
(from newspapers, magazines, cards etc.)
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Steps
➢ Place the photos/pictures on the floor.
➢ Ask the participants to have a look at them and choose one 

(according to their own experience, interest, curiosity…).
➢ Let each participant explain the violence they see in the picture. 

Let them try to describe the form of violence they see in it e.g.: physical,
psychological, verbal, nonverbal, personal, structural, cultural…

To deepen the discussion on violence you can use the following questions:
➢ How is violence different from conflict?

Answers might be: conflict is not necessarily violence but can result 
in violence, conflict can be the reason for violent behaviour

➢ What are the visible and invisible effects of conflict? 
Answers might be: destruction, killing, increase in violence, establishment 
of means of protection, psychological effects like isolation, trauma, hate, 
fear, insecurity, loss of trust, and avoidance of others

➢ Is violence ever justified? 
Answers may be: No, as violence breeds more violence/or 
Yes: Self-defence, force towards an agreement, a just war, highlight 
a particular issue, use of moral values, self-determination, hinder 
increase of existing violence, put pressure, revenge, hopelessness, 
action-reaction, no other perspective, maintaining security

➢ Why do parties resort to violence? 
Answers may be: lack of trust, to show and use power, preserve interests, lack
of information and understanding, feeling of having no other means

➢ How do conflicting parties justify violence? 
Answers may be: No other option, too emotional, frustration, breakdown 
of communication, weapons proliferation, confrontation, and deadlock

➢ At what stage in a conflict is violence most likely to occur?
Answers might be: when there are no other options to find a solution, when
too much anger and frustration has accumulated, when one feels hopeless

➢ How does violence escalate a conflict? In whose interests?
Answers might be: focussing on destruction of the other’s aims, harming 
the other, losing focus on the issues of conflict
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➢ What are some violent structures/attitudes in your community, 
country?

➢ How do these structures prevent movements towards positive peace?
➢ What are the alternatives?

9.6 Continue the phrase

The aim of this exercise is awareness building and/or the recalling of the partici-
pants’ experiences of violence.

Material Flipchart, marker or prepared A4 paper

Steps
➢ Chose some of the phrases below to discuss with the participants:

Violence to me means…
I recognize violence by…
Human beings use violence because…
Human beings are victims of violence because…
Violence has many facets, such as…
Violence to the victim means…
Violence to the perpetrator means…
My symbol for violence is…

➢ Prepare a flipchart for every phrase and let the participants move 
around and add their thoughts to the respective phrases.

➢ When they have all finished, let them come back to plenary. 
Read and discuss one after the other together. Make sure that 
the participants tolerate the views of the others.

➢ Note: If there are no flipcharts or blackboards available you can do 
brainstorming on the phrases you have chosen — one by one — and 
note all the comments. 

Variation individual work – group work – plenary
➢ Prepare A4 sheets with phrases you want to discuss (see above) 

as the heading.
➢ Distribute one prepared A4 sheet to every participant.
➢ Let them individually continue the phrases and note them 

on their paper (15 min).
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➢ Form groups of 4–5 persons in which the members discuss their thoughts
and try to agree on a symbol for violence per group 
(15–30 min).

➢ Then let all the groups come back to plenary, report and discuss their
findings and share their symbol. 

➢ Let the groups express the main points of differences and discussion 
in their respective groups. Use the questions: What was difficult? 
What were the points of disagreement?

➢ Note the main points raised and make sure that participants tolerate 
the views of the others.

9.7 Defining violence by reduction

This exercise encourages participants to exchange their ideas and thoughts about
violence. They need to bring out convincing arguments to defend and on the other
hand to convince others of their ideas. Hopefully, the participants will become
aware of how powerful specific words can be.

Note to the facilitator: if possible, organise the groups before starting the process, be
time conscious and make sure they all come back to plenary after the given time.

Steps
➢ Inform the participants that their task is to develop a definition 

of violence that must be between five words and three sentences long. 
➢ Let them know that the structure of discussions and group work 

has to be followed strictly and explain the course of the exercise: 
in the process of finding a consensus to describe violence, 
the participants work together as follows:
◆ 3 minutes in pairs; 
◆ 4 minutes with 4 persons; 
◆ 5 minutes with 8 persons; 

➢ Let participants start to develop the definition as described above and
make sure that they all change their grouping when you instruct them to.

➢ After the fixed time, let them all come back to plenary where the groups
present their group definitions (groups of 8).

➢ Take note of everything that is presented.
➢ Discuss the following questions after each group presentation

▷ if explanation, arguments, terms are sharp or blurred; 
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▷ if the definition describes violence or a result of violence 
or a violent act; 

▷ if the meaning of the terms is only understandable (and used) 
in connection with violence; 

▷ if a context is needed for understanding… 
➢ After the discussion session with all the groups, each participant chooses

one or two terms which are the most applicable description to her/him
and they all develop together a final definition of ‘violence’. 

9.8 Share with me – I share with you

Participants share their experience of violence in small groups and this introduces
the topic of violence. Discuss these personal issues in plenary only if there is trust
among the group members!
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Steps
➢ Form groups of 3 persons.
➢ Ask participants to recall a violent

memory from childhood and allow
them to remain in the memory for
some minutes.

➢ In their groups they share their
memories. Each person has 2–3 min-
utes to talk. Without commenting on
each other’s story, they move on to
the next person’s story.

➢ When all the group members have
told their stories, let them discuss what they have learned from each other.
Let them try to summarize their experiences.

➢ Let the groups come back to plenary and share the main issues 
they discussed in the smaller groups. 

➢ Depending on the findings, comment on them and use the information
acquired for further sessions on violence.

9.9 Accepting violence?!

This method raises the participants’ awareness about their individual level of
acceptance concerning violence. Firstly they test their individual acceptance or non-
acceptance of violence, then they share their justification with the group.

Steps
➢ Use the following list ( prepare one list for every participant or write 

on a flipchart for the participants to copy themselves).
➢ Explain that this is an exercise to test oneself on the questions: 

“Is violence ok for you? Is violence unacceptable for you?”
➢ Instruct participants to mark 
1 if you do not agree —, 
2 if you agree a little —, 
3 if you agree more than you disagree — and 
4 if you fully agree with the statement.

9  V i o l e n c e 165



➢ When they have all finished, calculate the numbers for each statement and
discuss the reasons for the participants’ choices.

1 2 3 4

1 Some violence is a must to have some fun.

2 I think it is good when people themselves engage 
violently to provide or maintain law and order 
without the help of the police.

3 One has to use violence to be esteemed by others.

4 If someone attacks me, I will beat back.

5 Violence never brought any solutions to any problems.

6 The strongest must assert themselves, otherwise 
there is no development.

7 When I have to show what I am able to do, I would 
also use violence.

8 It would be much more boring without violence.

9 If someone provokes me, I am quick to react violently.

10 To find a peaceful agreement is the best way for 
sustainable living together.

11 Through violence, youth develops clear conditions and 
relationships, adults just only ramble around issues.

12 It is absolutely normal when men want to prove 
their manhood through physical fights.

13 An eye for an eye, a tooth for a tooth — that’s how life is.
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9.10 Violent interaction

This exercise is a variation of the ‘world café’ method. It is most useful after general
issues on violence have already been discussed, as one delves deeper into various
areas concerning violence.

Material flipchart papers and markers

Steps
➢ Organise the place in a way that 7 groups of 4 can rotate 

(if there are fewer participants, limit the number of questions).
➢ Note the questions below on flipcharts (one question per flipchart)

◆ Who uses violence?
◆ What happens when violence is used?
◆ How is violence applied?
◆ Who is violence addressed to?
◆ Why is violence used?
◆ What is violence used for?
◆ What are the reasons for applying violence?

➢ Form seven groups and instruct them on the method: every group 
is assigned to one place (question), the group members discuss 
the question and write their answers directly on the paper. 
The answers must not be mutual, but all answers should be noted. 
After 5–10 minutes, participants are requested to leave their place and
move on to the next question. Everybody has to move!!

➢ The groups read what has already been produced by the previous group(s)
and add their own ideas. This rotation continues, 
until all the groups have discussed and noted their thoughts and 
answers on every question-paper.

➢ Keep observing the groups and adjust the time accordingly!
➢ Back in plenary, go through the papers together and add or comment 

if required and discuss the issues with the participants.
➢ Use this input from participants for sessions on the respective topics 

on violence!
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9.11 My violence life-curve

This exercise touches a sensitive area in many peoples’ lives. Therefore only imple-
ment it with a group you are familiar with and whose members trust each other and
are careful with each other. The discussions between the steps and especially at the
end should focus on the possibilities of nonviolent reaction to violent actions (not
on glorifying revenge!) 

Through this self-awareness exercise participants might become aware of their
own experiences with violence in their lives and how this shaped their thinking and
behaviour.

Material one A4 sheet, each for the participants,  crayons or pencils 

Steps
➢ Ask the participants to recall their experiences with violence 

throughout their lives.

1. Instruct them to draw a life-curve, indicating their personal experience with
violence: when, who, where (family, friends, school, workplace, politics, 
community…). Everyone does this individually.
➢ After 30 minutes, let them all come back to plenary for further 

instructions. Give those who wish to share their experiences 
the time for it and note the kinds of violence.

2. Ask participants to recall how they reacted to the violence against themselves
and let them note it in their diagram.
➢ After 15 minutes, let those who wish to share do it; and again, take notes.

3. Now ask participants to include their experiences with situations 
that have given them courage to face life, optimism, confidence 
in their violence life-curve (15 minutes).
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4. Let them share their experiences in groups of four (20 minutes). 
Let them choose the group members themselves if possible, otherwise 
assist them.

5. Back to plenary, let those who wish to share their sources of optimism 
and confidence express them and note what is offered.

Discuss the issues that have been shared with everyone, state if they mentioned sim-
ilar experiences and share your own observations.
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9.12 Triangle of violence

This method is only useful after the explanation of the ‘triangle of violence’ and aims
at deepening the participants’ understanding of it by connecting it to their own life
and context.

Material Flipchart, markers

Steps
➢ Instruct the participants to work in groups of four to five persons.
➢ Let the group members first share their understanding of the triangle 

of violence.
➢ Let them then identify at least two examples for every category and 

note them in short and precise descriptions (key words).
➢ Let the groups come back to plenary after 20 minutes.
➢ Let the groups report their findings in plenary and discuss with 

all the participants after each group’s presentation. Focus on 
the questions if the chosen category is the correct one and how 
the different kinds of violence influence each other.

➢ Note the examples given for further discussions.
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10

Feedback –
evaluation



The methods mentioned in this last chapter are ideas to encourage the participants
to voice their feedback. They are organized in two categories: ‘While training is
ongoing’ and ‘After training’. You will find some methods useful for other parts of
the training — be free to adapt them! Choose the most appropriate for the group you
are working with, explain the method in detail and make sure all the participants
understand.

General information
Verbal feedback should be phrased in the following way and include: 
When … I … because….

When (mention the specific behaviour of the person you evaluate)
I (describing your feeling)

Because (informs about the effect of behaviour on you) 

Examples: 

Not saying 
“you are arrogant”, but 

“you often raised your eyebrows, 
when I was talking. This made it hard 

for me to keep talking.”

Not saying “you only want 
to annoy me”, but “I feel annoyed, 

because you interrupted me every time 
I said something during this

last session.”

Generally, feedback in training should focus on 
➢ What was most useful about the training you just received?
➢ What was new, learned, interesting, difficult…?
➢ What was not useful, boring, not interesting…?
➢ What effect has the training had on you?
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WHILE TRAINING IS ONGOING 

The following methods can be used for quick feedback at the end of a training day.

10.1 Have your say

➢ Let everybody in turn say one sentence/make one statement about 
the day.

➢ You can leave the question of feedback totally open or give guidance 
or ask an evaluative question like: 
Tell us one idea (thought, method, topic…) that 
▷ was new for you today? 
▷ was difficult for you today?
▷ was most interesting for you today?

10.2 Mood meter

The mood meter is an instrument for daily, subjective measurement of the mood
and atmosphere in the group. It must not be directly related to the contents of the
training or workshop. You can prepare a mood meter for each day or combine all the
training days in one paper. Make sure that the method and the symbols you use are
clearly understood by all.

Material Flipchart and marker

Steps
➢ Prepare a big sheet of paper with the sessions of the day written 

in a horizontal line. The vertical column contains at least 3 different 
and visualized mood symbols (e.g. happy J, indifferent K, 
frustrated L— or use weather symbols like sunshine for happy, 
some clouds and sun for indifferent, rain and storm for frustrated).
Some examples: 
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➢ Each participant marks their 
individual mood with a marker 
in accordance with their emotions at the end of the day.

➢ When they have all done this, the facilitator draws a line through 
the middle of the dots for each day. In this way, there is a visible 
record of the group’s feelings every day, which may serve as a topic 
of reflection and discussion about the ups and downs in the group.

10.3 Hit

Material flipchart and marker

Steps
➢ Draw a dart-disc/board on a flipchart. 
➢ Subdivide it into 3 or 4 circles and the 

number of areas you want to evaluate, e.g.:
content, method, atmosphere, trainer-leader,
participants. 

➢ Place either figures or symbols for satisfaction on
the circles (e.g. very good, ok, not satisfied —
see also 10.2.). 

➢ Decide how you want the dart-disc to be structured. For example
▷ The closer to the centre the more impressed or satisfied. 
▷ You can structure it vice versa — the further away from the disc’s centre,

the more the person is satisfied.
➢ Explain the chart and its structure to participants and how you want 

them to do their evaluation rating: Ask participants to mark with 
a dot (or place a sticker) according to their individual satisfaction.

➢ Let participants do their rating by putting the marks in the respective
areas.
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10.4 Poster exhibition

Material flipcharts and markers

Steps
➢ Write the aspects you would like to have feedback on at the top 

of different flipcharts, e.g.: 
content of the day

methods and exercises 
overall atmosphere

performance of trainer/participants…

➢ Paste the flipcharts on the wall and explain that you want participants 
to write down their feedback about the day. 

➢ Instruct them to first read what is written down already to avoid 
writing down the same issue several times. If a statement has already 
been mentioned, let them draw a line behind this issue, for example like
this: “I liked the group work on conflict very much” IIII (means 
4 people think or feel the same).

➢ Let participants move from poster to poster and write their feedback.
➢ You can do this at the end of every day (don’t forget to identify 

the different days) or only once at the final end of the event. 

10.5 Daily feedback teams

This method describes how a group of 3 participants takes care of the evaluation of a
specific day on behalf of the whole group. It describes a structured way of giving
feedback that is most useful in large groups (more than 20 participants) as it might
take a lot of time when everyone gives personal feedback. 

Steps
➢ Ask the group to volunteer and form different groups of 3 for each 

training day. (An alternative might be that the ‘old team’ selects the new
feedback team members after they have done their feedback report.) 
To change the team every day has the advantages that everybody gets the
chance to practice; and to spread the task across many shoulders.
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➢ Instruct the evaluation teams about
their responsibilities:
▷ being alert to how the participants

feel and behave
▷ choose the feedback method 

(give a written summary, present 
a quick role-play, develop a song…)

▷ collect feedback from the other 
participants: what was good, 
what was inadequate, what should
be changed in the future, what was 
helpful — why? what was most useful, interesting, difficult?…

▷ analyse the feedbacks you have collected and add your own 
evaluation, then prepare a summary

▷ present the feedback summary at the beginning of the next day
➢ Before starting the session the following day, the feedback team 

presents their findings to the whole group.

10.6 SEG – Support & Evaluation Group

This method is a useful way of having a structured exchange among participants. It
is a method for recalling the day’s work, clarifying issues and supporting each other
(someone might not have understood an area and others are able to explain). It is
most appropriate for long lasting training (more than 3 days). 

Steps
➢ Form groups of 4–5 persons. 
➢ At the end of every day, participants

assemble in their groups for an 
exchange. Instruct them to follow 
the guidelines below. The questions
will help them to have a fruitful and
structured discussion. 
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◆ What was NEW for you TODAY 
(information, skills, activities, methods)?

◆ What was the HIGHLIGHT of the day for you?
◆ What was DIFFICULT for you today?
◆ I want to KNOW MORE about…
◆ What did you NOT like today?

➢ The SEG should not take long (10–15 minutes), but can go on 
for much longer if participants wish.

➢ A summary of the SEG can be given the next day, before continuing 
the training, as there might be issues to be clarified or insights from 
one group that are supportive to the understanding of everyone.

10.7 Secret admirer

This method may encourage participants’ attentiveness towards each other as they
are asked to focus on positive behaviours and admiring the personal characteristics
of one person. This might support the development of an atmosphere for personal
growth throughout the training. Participants may additionally get to know new
things about each other and there could even be a competition about who is able to
send the most creative message?! 

Material one board or flipchart or big sheet of paper

Steps
➢ Write down the names of each of the participants on a single piece 

of paper, fold them and put them in a container. 
➢ Create a “Message board for secret admirers” where the messages 

are posted.
➢ Let the group know that everyone will soon have an admirer who will

secretly post messages for the person on the message board.
➢ Inform participants that they will pull one piece of paper and that 

every paper contains the name of one of the participants. The person
pulling (A) is the secret admirer of the person who’s name 
is written (B). 

➢ Before letting participants pull the name-paper, inform the group 
about the rules as follows:
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▷ Check the name immediately but keep the name secret. If someone
draws their own name they have to change the paper.

▷ You are asked to send written supportive messages to the person 
without revealing your own name. This means that the secret 
admirer does not write or say who they are. 

➢ Let participants know that these messages will be secretly posted 
on a special “Message board for secret admirers”. 
(Find the most appropriate way to do this!)

➢ Throughout the training, new messages will secretly appear on 
the board.

➢ On the final day, set aside some time for the participants to 
acknowledge their secret admirer together. You may all move 
to the board and read the messages together or you let each participant 
who wants to make a statement do it. If they wish, they can guess 
who their admirers were.
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END OF THE TRAINING

10.8 Fishing net & pond 

Material Flipchart and markers

Steps
➢ Draw a fishing net that floats in a pond.

Explain your drawing to the participants
and how you want it to be filled. For
example:
▷ Inside the fishing net: what did we

conclude, reach, achieve (one item per box)
▷ Pond: what did we not achieve

➢ Let them reflect on the training for a while, then get up
and fill in their thoughts in the respective areas.

Variation
➢ Instead of a fishing net you can draw

other objects and request other feedback
such as, e.g.:
▷ island with the sections: solid or indis-

putable facts, 
▷ alluvial land: new knowledge not 

really secured yet, 
▷ sea: impressions that are not usable yet.
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10.9 Evaluation iceberg

Material Flipchart and markers

Steps
➢ Draw a big Iceberg on a flipchart or

another big sheet of paper with the follow-
ing sections:
▷ Tip of the iceberg: insight and results

that have to be implemented in any case
▷ Below the surface: issues with 

relatively big personal relevance
▷ At the bottom: Insights and newly

acquired knowledge that can wait for implementation
➢ Explain the drawing to participants, let them reflect on the training and

fill in their thoughts in the respective areas.

10.10 Metaphor

Steps
➢ Ask the group to reflect on the training. You might quickly go through the

topics discussed and activities carried out along the plan of the event.
➢ Explain that you want participants to choose an object (thing, plant, meal,

condition, metaphor, word or phrase) that describes 
what they think about the training (their evaluation of the event). 

➢ Let the first participant mention the object chosen and describe 
their evaluation. 
E.g.: “I feel like a watering can that is filled up to the top, eager 
to sprinkle the water on the plants”. 
“I feel like an okada—wanting to carry many passengers to various 
places very quickly.” 
“I feel like a young plant, starting to root and at the same time growing 
and blossoming but fearing that I will not receive sufficient nurturing.”

➢ Let them one by one find a symbol or a metaphor and formulate 
a sentence that describes their individual thinking and feeling.
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10.11 Complete the sentence…

Material Flipcharts and markers

Steps
➢ Prepare the flipcharts according to the aspects of the training you want to

be evaluated; write one at the top of each flipchart (or use a mindmap)
e.g.: 
◆ I find the training effective because…
◆ The training could be improved by…
◆ The facilitator(s) could be more effective if…
◆ I didn’t like it when…
◆ I liked it when…
◆ The most useful part of this training for me was… 
◆ The most interesting part of this training for me was…

➢ Display your open-ended sentences on the floor, tables or walls.
➢ Explain that you want participants to go from one chart to the next 

and write down their individual thoughts/feedback towards 
the respective sentence.

➢ Let participants move from one sheet to the next and note their thoughts
by completing the sentence. E.g. 
Already written on the sheet is: “I find the training effective, because…”
… I learned many things about my own attitudes
… I received handouts with a lot of information that will help me 

to understand better
… I could exchange my ideas in the group

10.12 Fishbowl

This method can be used for a quick daily evaluation as well.

Steps
➢ Prepare the room with 3 or 4 chairs placed in the middle of a circle 

of chairs.
➢ Explain that only the people sitting on the chairs in the middle 

are allowed to talk. Further instruct that when someone has finished talk-
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ing they move to a chair in the
outer circle and make way 
for a new speaker to come in.

➢ Ask an evaluative question about
the training e.g. “What was the
most interesting topic to you?” or
“What was difficult for you?”

➢ Let one participant in the inner
circle give their feedback and
move to the outer circle. The next
one talks, and so on, until every-
one has voiced their concern.

➢ In this way, everyone has the
chance to talk, is listened to by the
others and the participants move around.

10.13 Draw & write

You can use this method for the ‘Expectation’ session as well.

Material Flipchart and markers

Steps
➢ Draw the outlines of a human being on a

flipchart.
➢ Instruct the participants to write on the different

parts of the body what they gained for the respec-
tive parts during the training, i.e.: 
▷ Brain: knowledge about conflict content, new

methods 
▷ Legs: activities that include the whole body,

information to spread
▷ Stomach: nutritious food

Variation
➢ Make two drawings, one for what they gained, 

one for what they did not get.
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10.14 Move close to me

Steps
➢ Let participants stand in a circle and explain that they have to move 

according to the following instructions: One person stands in 
the middle of the circle and expresses an evaluation of the training. 
Depending on the degree of each participant’s agreement with this 
statement, everybody moves towards the speaker. 

➢ Demonstrate what you have explained. Stand in the middle 
of the circle and formulate an evaluative phrase e.g. “The methods 
used are inspiring to me.” Participants move towards you 
(the one who made the statement); the more one agrees with 
the statement, the closer one moves to the statement-maker.

➢ Let all the participants express an evaluation and all the others move
and take their position.
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10.15 Suitcase & waste bin

Material Flipchart and marker

Steps
➢ Draw the outlines of a large suitcase on one flipchart and the outline of 

a waste container on another one.
➢ Display the charts and explain as follows: everything you gained and 

want to take with you, write it in the suitcase. Everything you want to 
forget about the training, write inside the waste container.

➢ Let the participants fill the suitcase and the waste container.

10.16 Fill the form

Material Evaluation sheets

Steps
➢ Prepare an evaluation sheet containing all the important aspects 

of the training, e.g.: topics, methods, accommodation … and distribute
one to each participant to fill it in individually .

➢ You might go through the form and explain how participants should 
fill in the various sections.

➢ Let the participants fill in the forms and collect all the filled forms.
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The three musketeers – working paper

What I like 
1
2 
3

What I do not like 
1
2 
3

What we like 
1
2 
3

What we do not like 
1
2
3

How do I differ from the others 
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Value exercise for teams

Look over the list of values below. Circle values that “jump out” because of
their importance to you. Then write your top 5 values below the list. Feel free
to add values if needed.

☐  caring

☐  result oriented 

☐  creative

☐  consistency

☐  purposeful

☐  challenging

☐  learning

☐  gender sensitive  

☐  culture sensitive  

☐  sharing

☐  stimulating

☐  motivating

☐  innovative

☐  commitment

☐  truth

☐  integrity

☐  fairness

☐  listening

☐  courageous

☐ honesty

☐ originality

☐ efficiency

☐ effectiveness

☐ relevance

☐ equal
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☐  hard working

☐  quality 

☐  responsivenes

☐  justice

☐  order

☐  success

☐  responsible

☐  security  

☐  ethical  

☐  practical

☐  clarity

☐  control

☐  initiative

☐  enthusiastic

☐  straightforward

☐  transparency

☐  flexible

☐  nuanced

☐  competition

☐ enlightening

☐ boosting

☐ vulnerable

☐ solidarity

☐ open

☐ inspiring

☐  careful

☐  dependability 

☐  service oriented

☐  cooperation

☐  balanced

☐  confidence

☐  together

☐  conflict resolution  

☐  supportive  

☐  common goal

☐  processes

☐  consensus

☐  
☐  
☐  
☐  
Top Five:

1. ________________

2. ________________

3. ________________ 

4. ________________ 

5. ________________



Violence exercise

Violence to me means ...

I recognize violence by ...

Human beings use violence because ...

Human beings are victims of violence because ...

Violence has many facets, like ...

Violence to the victim means ...

Violence to the perpetrator means ...

My symbol for violence is ...
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Katharina Schilling is a medical nurse and social economist. From 2002–2007 she
worked in war-torn Sierra Leone with SLADEA, a non-governmental organisation
focusing on literacy and adult education. There she trained and supervised mainly
young people to work as facilitators in mediation and nonviolent conflict resolution.
In this context, she developed some initial materials, that are still being used by
Sierra Leonean facilitators. Since 2010 she has been working with the youths of the
PCC on peacebuilding, constructive conflict transformation and violence preven-
tion. Although a variety of books on these topics is available on the international
market, it seemed convenient to develop specific working materials, adapted to the
context and appropriate to the actual needs, prior knowledge and experience of the
youths. This is why and how the resource book – a comprehensive volume of infor-
mation on topics elaborated and worked on in trainings; and the method book – a
compilation of practical instructions on designing and running training sessions in
an interesting way, are designed to approach difficult topics in a light-hearted way.
The two books complete each other, belong together and will hopefully be useful
instruments for all those interested or working in the area of peacebuilding.

Julius Nzang is a young Cameroonian professional Journalist. As a member and
group president of the CYF (Christian Youth Fellowship) movement in Kumba, he
was selected to attend training on peacebuilding and conflict transformation organ-
ized by PCC – CPS. Due to his active participation, talent for drawing and his pas-
sion for peace work, he was selected and given the opportunity to assist in the work
of the peace project. His illustrations in the resource book and method book show
his creativity and drawing skills. With the perception of a young Cameroonian, he
cross-checked the relevance and phrasing of the contents of the two documents. He
also shares his knowledge and experience of peace work by co-facilitating training
sessions.
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A resource book
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